http://agce.com.ua/ AKXTyanbHi MUTaHHS KOPEKLIHHOT OCBITH

YK 376.011.3-051-056.2/.3
DOI 10.32626/2413-2578.2024-24.141-154

Chopik Olena

Ph.D., associate professor

of the department of special and inclusive education,
Kamianets-Podilsky Ivan Ohienko National University,
Kamianets-Podilsky, Ukraine

ORCID ID 0000-0003-1521-6202

Gulko Veronica

Specialist (consultant) in defectology of the inclusive resource center of
the Yampil city council.

Inclusive resource center of the Yampil city council,

Yampil, Mohyliv-Podilskyi district, Vinnytsia region, Ukraine.

ORCID ID 0009-0006-0240-3155

STUDY OF READINESS OF TEACHERS OF INCLUSIVE
INSTITUTIONS TO WORK WITH CHILDREN WITH COMPLEX
DEVELOPMENTAL DISABILITIES

The article highlights the problem of the readiness of teachers of
general secondary education institutions with inclusive education to work
with children with complex developmental disorders. The research included
three stages: preparatory, diagnostic, analytical. The main research method
was a questionnaire. 30 teachers of general secondary education institutions
with inclusive education took part in the ascertainment experiment. The
results of the study showed that almost half of the interviewed teachers have
a positive attitude towards the implementation of inclusive education. Most
respondents believe that children with complex developmental disabilities
are not eligible for inclusive education. About half of the respondents have
relatively correct ideas about complex developmental disorders. Only a
quarter of the respondents answered that all teams of psychological and
pedagogical support for children with special educational needs take part in
drawing up an individual development program. Teachers have partial ideas
about adaptations and modifications, they do not know how to implement
them in their work. Educators indicated the factors that prevent the quality
implementation of inclusive education in the institution of general secondary
education. Most of the interviewees indicated the expediency of training
teachers to work in inclusive classes with the help of various forms of
scientific and methodological work. The analysis of the results of the
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questionnaire indicates a significant deficit of the competencies of
pedagogical workers in the field of inclusive education of children with
complex developmental disorders. A promising direction of research is the
development of measures, the implementation of which will contribute to
the formation of the inclusive competence of teachers, and the writing of
methodological recommendations for teachers on working with children
with complex developmental disorders.

Key words: teachers, institutions of general secondary education,
inclusive education, children with complex developmental disorders,
children with special educational needs.

1. INTRODUCTION

Statement of the problem. For many years in a row, the priority
direction of education in Ukraine has been the implementation of inclusive
education in preschool and general secondary education institutions, the
creation of a new concept of state policy regarding children with special
educational needs

It has become a challenge for many teachers of institution of general
secondary education, who, without special education, must find effective
ways to organize the educational process for children with special
educational needs, create a favorable educational environment for them and
ensure their rights to quality education. Therefore, it is extremely important
to prepare teachers of institution of general secondary education to work
with children with special educational needs, in particular, to develop in
them: the skills of establishing positive contact with children with special
needs and creating a favorable educational environment for them; the ability
to assess the child's capabilities through the prism of his psychophysical
characteristics; the ability to choose the optimal path for successful learning
in combination with corrective work; the ability to work in a team with other
specialists in the psychological and pedagogical support of pupils with
special educational needs and to cooperate with parents.

Today, teachers of institutions of general secondary education with
inclusive education often have difficulties in working with children with
complex developmental disorders. That is why it is extremely necessary to
train teachers of inclusive institutions to work with this category of pupils.

Analysis of recent research and publications. The preparation of
teachers to work with children with special educational needs in the
conditions of an inclusive institution is the subject of research by such
scientists as M. Buynyak [1], V. Kovalenko [2], A. Kolupaeva [3],
O. Martynchuk [4], S. Myronova [5], O. Chopik [6] and others. Peculiarities
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of the organization of the educational process of children with complex
developmental disorders and the essence of corrective and developmental
work with them were investigated: H. Blech [7], |. Bobrenko [7],
N. Hladkykh [8], I. Hladchenko [7], K. Hlushenko [8], O. Myakushko [7],
I. Sukhina [7], S. Trykoz [7], O. Chebotareva [7] and others. They
emphasize that when developing an individual educational trajectory of a
child with complex developmental disorders, the peculiarities of his
psychophysical development, age and level of development should be taken
into account. It is also important to clearly understand how the method of
work chosen by the teacher will contribute to the development of the pupils
and the formation of his personality.

However, studies conducted both in Ukraine and abroad show that the
readiness of teachers of institution of general secondary education to work
with children with special educational needs is insufficient. With this in
mind, the topic of our research was chosen.

The purpose of the study: to determine the level of readiness of
teachers of inclusive classes to work with children with complex
developmental disorders and to analyze the difficulties that arise in the
process of practical implementation of an inclusive form of education in
general secondary education institutions.

2. THEORETICAL BASICS OF RESEARCH

The majority of pupils with complex developmental disorders cannot
master the educational programs of institution of general secondary
education, have difficulty adapting to a new educational environment, and
have difficulties in establishing social relations with classmates. This
becomes a real challenge for teachers who work with this category of pupils.
Since they have a need for a detailed study of a complex psychological and
pedagogical assessment of the development of schoolchildren with complex
developmental disorders and the determination of their educational
opportunities, in the development of educational measures for the purpose of
their socialization etc [8].

H. Gladkikh, K. Glushchenko singled out the barriers that cause
difficulties in organizing work with children with complex developmental
disorders [8]:

1. Absence of a clear legal framework that would regulate the
procedure for providing educational and other services to pupils with
complex developmental disabilities and their families. This creates obstacles
to the organization and provision of assistance, violating the interests and
rights of children and their families.
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2. There is an insufficient number of institutions where children with
complex developmental disorders can receive early corrective care. As a
result, children develop secondary disorders that prevent the compensation
of impaired functions.

3. The feasibility of developing educational programs for children with
complex developmental disorders. Educational programs for pupils with
special educational needs, approved by the Ministry of Education and
Science, are focused on the leading disorder and they cannot fully ensure the
implementation of the corrective component of education for children with
complex developmental disorders. Today, in accordance with the Resolution
of the Cabinet of Ministers dated 09/15/21 No. 957 [9], the training of pupils
with special educational needs in the conditions of institution of general
secondary education is carried out according to the educational program of
the educational institution, taking into account their special educational
needs and the personally oriented direction of the educational process, as
well as adaptation and/or modification of educational subjects or integrated
courses. This greatly complicates the process of inclusive education of
pupils with complex developmental disabilities.

4. The difficulties of formulating uniform approaches to education,
upbringing and development of children with complex developmental
disorders are associated with the diversity of the structure of disorders, as
well as the nature of their manifestations.

5. Insufficient methodological support and diagnostic techniques, taking
into account the individual characteristics and compensatory capabilities of
children with complex developmental disorders.

6. The need for complex psychological and pedagogical support by
various specialists in the development, education and upbringing of a child
with complex developmental disorders both in the conditions of a preschool
and general secondary education institution.

Despite all the difficulties of organizing inclusive education for children
with complex developmental disabilities, many scholars believe that these
pupils are usually able to master educational and practical activities, but
only if the content of the curriculum is adapted or modified to take into
account the individual capabilities of children, a careful approach to the
selection of tasks, systematic psychological and pedagogical support, and
the constant requirements for them [7].

3. RESEARCH METHODOLOGY

There are currently 14 classes with inclusive education in the Yampil
united territorial community, in which 18 pupils with special educational
needs are studying.
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A third of these pupils need the fourth and fifth levels of support (these
are children with intellectual disabilities combined with sensory and speech
disorders). That is why we considered it appropriate to study the readiness of
teachers to work with children with complex developmental disabilities.

To conduct the study, we developed a methodological toolkit that
included both diagnostics and methods of quantitative and qualitative
analysis of the empirical data.

The study was conducted in three stages:

1. Preparatory stage — included the selection of questions and the
formation of a questionnaire for teachers in Google form, as well as the
formation of a research sample.

2. Diagnostic stage — included a survey of teachers of general secondary
education institutions.

3. Analytical stage — included processing the data obtained, analyzing
them and drawing conclusions based on the study.

The questionnaire included both closed and open-ended questions to
which teachers had to give extended answers in order to better understand
the state of the problem under study.

In total, 30 teachers of teachers of institution of general secondary
education took part in our experiment.

4. RESULTS OF THE STUDY

The analysis of the survey results shows that 43.3% of respondents
have a positive attitude towards inclusive education; 33.3% of respondents
are undecided; 6.7% of teachers answered as follows: “In general, it's okay,
but we don't have enough knowledge and time and money for self-education
when difficult children come, and the state, without asking us, just put us in
front of the fact, so the quality of care is appropriate in state institutions”,
etc.; 6.7% of respondents said it was positive, but not for all categories of
children; 10% of respondents gave the following answers: “depending on
the nosology”, “all included children feel comfortable with us, socialization
is good”, “I believe that regular schools cannot provide good academic
knowledge to children with severe visual and hearing impairments”, etc.

The answers to the question “Which categories of children, in your
opinion, are not subject to inclusive education?”” were varied: “with mental
disorders”, “with complex developmental disorders”, “children with mental
disorders, behavioural disorders”, “intellectual disabilities of severe
severity, profound visual and hearing impairments”, ‘“children with
intellectual disabilities and complex developmental disabilities”, “children
with intellectual disabilities (IQ 30 and less)”, “children with complex
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mental disabilities”, “children without special needs”, “children of the 5th

145



http://agce.com.ua/ Actual problems of the correctional education

level of support”, etc. 6.7% of respondents answered as follows: “all
children have the right to education, but teachers of regular schools are not
ready to provide quality knowledge to some categories of children (lack of
typhlopedagogues, sign language teachers)”, “everyone is eligible, but they
only need knowledge and good material for work”. 30% of respondents
either answered “I don’t know” or simply did not answer this question.

When assessing the possibility of teaching children with complex
disabilities in an inclusive classroom, the majority (63.3%) of teachers said
it was impossible or very difficult; 10% of respondents believed that it was
possible, but it was very difficult for teachers and ineffective for children;
13.3% of specialists gave an affirmative answer; 13.3% of respondents said
“in terms of inclusion in society — yes, but I don’t understand why such a
child should attend all subjects according to the class schedule if he or she
cannot master the basic ones”, “we have children who cannot read and
write in Ukrainian, and they should attend English and French with the
class, because the program is the same, only the expected results change”,
etc.

83.3% of specialists pointed to the following obstacles to the successful
education of children with complex developmental disabilities in an
inclusive classroom: “individual characteristics, insufficient number of
specialists”, “lack of necessary materials, psychological barriers”,
“resistance from parents and other children”, “lack of cooperation between
members of the support team”, “little knowledge and experience”,
“workload of teachers (as it is not the main job, but as an additional
workload, which is very difficult to combine)”, “which is very difficult to
combine”, “payments for work are small and delayed, which is
antimotivation”, “lack of equipment and materials for classes”, “difficult
children can be literally difficult, and it undermines women's health, they
need to involve men, and they cannot feed their families on such salaries”,
“lack of experienced professionals”, ‘“unreadiness of teachers”, “in a
modified program, not only the expected results should be changed, but
perhaps some topics should be removed, because a child with a moderate
degree of intellectual disability cannot learn them”, “lack of specialists in
the psychological and pedagogical support team, funding”, “very
complicated program, few labour training lessons, little social and domestic
orientation”, “teacher’s unwillingness to work with such a child, lack of
awareness, interaction with parents, teacher's assistant/educator”, “lack of
material resources, trained specialists”, ‘“insufficient attention to this
issue”, etc. By the way, the lack of specialists is evident in most of the
answers. 16.7% of respondents did not answer this question, which may
indicate a lack of experience in working with such children.

Regarding the individual development program for a child with special
educational needs, most teachers know what this document is and what its
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purpose is. However, the answers to the question of who draws up an
individual development program in their educational institution are quite
diverse: only 26.7% of specialists said that all members of the psychological
and pedagogical support team are involved in drawing up an individual
development program; 10% — a psychologist and the deputy director for
educational work; 33.3% — a teacher together with a teacher's assistant;
13.3% — a teacher's assistant; 16.7% — a class teacher (Fig. 1).

Members of the psychological and pedagogical
support team

B All team members Psychologist and deputy director B Teacher and teacher's assistant

Teacher's assistant M Class leader

Figure 1. The role of members of the team supporting children with
special educational needs in the development of an individual development
programme

When asked what an individual curriculum is, all respondents answered
in the affirmative, but only half of them had ever drawn up one. In addition,
to the question “With whom do you coordinate the individual study plan?”
only 10% of respondents answered “we coordinate with the deputy director
and parents”; 16.7% — “with the deputy director for educational work”;
10% — “develop and approve with the team of psychological and
pedagogical support”;, 6.1% — “all plans are coordinated with the an
inclusive resource center and the deputy director for educational work”,
6.7% — “I do not coordinate with anyone”.

A significant proportion of respondents (76.7%) answered the question
“With whom do you cooperate with in providing psychological and
pedagogical support to pupils with special educational needs, and how?”” the
following answers were given: “with the assistant, psychologist and subject
teachers”, “with teachers and psychologist we discuss progress, problems
and what each of us can do to solve this issue”, “with psychologist,
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assistant, school management”, “with the principal, deputy principal,
psychologist, class teacher, teacher's assistant, subject teachers. We have
meetings 4 times a school year, and more often if necessary”, “I interact
with the class teacher, psychologist and assistant on a regular basis”, “with
a psychologist, speech therapist”, “with all members of the psychological
and pedagogical support team through round tables, seminars, individual
consultations”, ‘“with specialists, consultations of an inclusive resource
center”, “with a psychologist and social pedagogue”, etc. However, there
were also those (23.3%) who said they did not cooperate with anyone.

When asked about the adaptations that should be used in working with
children with complex disabilities, the experts answered as follows:
“adaptation of the learning environment, teaching materials, teaching
methods, assessment, psychological and pedagogical adaptation”, ‘it
depends on the situation”, “division of tasks into simpler ones, simplified
instructions, additional time”, “increasing the time for completing a task,
reducing the number of tasks, assistance, visualization”, “adaptation of the
environment, materials, assessment”, ‘“replacing reading text with audio
texts or videos, replacing a written task with a test or oral answer, etc.”,
“adaptations for a child with special educational needs must be carried out
in parallel in several directions: 1) adaptation of the environment; 2)
psychological and pedagogical strategies; 3) teaching materials and tasks;
4) assessment system and criteria”. 30% of respondents said they did not
work with such children; 10% of teachers answered “I don’t know”.

As for whether the curriculum for children with complex disabilities
should be modified, 83.3% of respondents gave an affirmative answer.
Teachers argued that “ir allows children with complex developmental
disabilities to fully participate in the educational process”, “of course,
because the existing programs are not suitable at all, because children are
special, and those programs are for normative children”, “it is necessary,
but not in the way it is done now. Modification means not only changing the
expected results, but also the program should be different from the
classroom program, because it is unrealistic for a child with complex
disabilities to learn it”, “different children have different capabilities”, “it
is necessary to simplify the program according to the child's capabilities”,
etc. 16.7% of respondents answered as follows: “if necessary”, “with
intellectual disabilities — yes, with preserved intelligence — no”, “not for
everyone, we take into account the individual characteristics of the child”.

100% of teachers agree that cooperation with parents is an important
component of the inclusive process: “of course, I use all possible forms of
cooperation”,  “conversations, consultations, trainings”, “I have
conversations with parents, consultations, | can hold an open lesson. | show
what we have already achieved and what we need to work on at home. When
parents are motivated, the results are much better”, “in the form of constant
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communication and periodic consultations, in the form of parental
observation of the types of work for independent study with the child”,
“cooperation with parents is an extremely important element in inclusive
education. The forms we use are: counselling, parental training, mutual
information”, etc.

90% of respondents noted that there are a number of barriers to the
quality implementation of inclusion in institution of general secondary
education, including the following: “rapid changes in modern education —
introducing new content, new educational and information technologies,
new strategies of pedagogical interaction”, “barriers related to the
peculiarities of child development, social (resistance from parents), systemic
(lack of proper material and technical base)”, ‘frequent changes in
education”, “imperfection of the regulatory framework”, “low and untimely
remuneration of correctional teachers, lack of qualified specialists, lack of a
position of a child's assistant”, “lack of funding”, “insufficient technical
and didactic support of the educational process”, “lack of specialists”,
“material base in line with the requirements for teaching such children”,
“lack of trained personnel”, etc. 3.3% of professionals said that “our
institution accepts all children. All children feel comfortable, have friends
and are included in society. The main goal of inclusion has been achieved.
But the learning outcomes are much better for children with preserved
intelligence”. 6.7 % of respondents refrained from answering.

83.3 % of respondents said that an inclusive classroom teacher should
have the following competences: “a sufficient level of knowledge and skills
necessary to perform professional functions in inclusive education”,
“knowledge of the developmental characteristics of children with different
special educational needs, the ability to create an inclusive learning
environment, communication skills, documentation”, “necessary knowledge
and stable mental health”, “ability to analyze the psycho-emotional state of
the student, individual approach, sensitivity to the needs of the student”,
“should have all the competencies of the new Ukrainian school, and at least
the basics of correctional pedagogy”, “psychological and professional
readiness”, “sufficient level of knowledge about the peculiarities of a child's
development, knowledge about the area of immediate development,
knowledge about effective methods and techniques of work”,
“understanding of inclusion and respect for each child, knowledge about the
peculiarities of development, ability to work in a team, continuous
professional development”, “know the peculiarities of working with children

y

with special educational needs, be motivated, capable of reflection”,
“language and communication”, “an inclusive class teacher should be able
to work in a team and have the following competences informational,
communicative, productive, moral, psychological, subject, social”.

86.7 % of respondents indicated the expediency of such forms of
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methodological work to prepare teachers to work in institution of general
secondary education with inclusive education as: “microlearning,
communities of practice”, “in-service training courses”’, “effective webinars
by qualified teachers with special education and effective experience in
special institutions or institutions of general secondary education with
inclusive education”, “workshops, practical seminars, trainings. There is
always a need for quality assistance”, “practical exercises, exchange of
experience”, “study of methodological literature, manuals”, “trainings,
seminars with a practical component”, “courses, trainings, master classes”,
“individual consultations, study of best practices”, “round tables,
trainings”’, “self-education of teachers, familiarization of teachers with
modern pedagogical innovations”, etc.

One teacher said: “If we are approached by parents of a child who
cannot see or hear, even with a hearing aid, our teachers will not be ready
to provide such a child with quality knowledge. And the courses cannot
teach what correctional teachers have been teaching for years in higher
education. Our teachers can handle other situations, and they already have
this experience. | believe that we should always think about the interests of
the child. For some, inclusion is better, and for others, a special institution
is better”.

10% of respondents said that they did not need any methodological
assistance, which is not always an indication of a person's full awareness,
but rather an unwillingness to acquire new knowledge.

5. CONCLUSIONS AND PROSPECTS FOR FURTHER
RESEARCH

The results of the study showed that almost half of the surveyed
teachers have a positive attitude towards the introduction of inclusive
education, one third — positively, but depending on the nosology, the rest —
undecided.

The majority of respondents believe that children with severe
intellectual disabilities, mental disorders, complex disabilities, and severe
sensory disabilities are not eligible for inclusive education.

Half of the respondents have a relatively correct understanding of
complex developmental disorders, while others include intellectual
disabilities, speech disorders, autism spectrum disorders, and “children with
disabilities”, which is unreliable, as not all children with disabilities have
special educational needs, and not all children with special educational
needs have disabilities.

The answers to the questions about drawing up an individual
development program and cooperation with other members of the support
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team indicate that the problem of team interaction is very relevant. Since
only a small number of respondents said that drawing up an individual
development program is a team effort and there is cooperation between
members of the support team, there is little mention of cooperation with an
inclusive resource center.

As for the issue of adaptation and modification, teachers have a partial
understanding of it, but, as practice shows, they do not know how to
implement it in their work. Therefore, this issue is particularly relevant.

Teachers noted that there are many factors that impede the quality
implementation of inclusive education in general education institutions: lack
of relevant specialists, inadequate funding, lack of knowledge and practical
skills in working with children with different categories of disabilities,
insufficient material and technical support, difficulties in teamwork, etc.

The majority of respondents indicated the expediency of preparing
teachers to work in inclusive classrooms through such forms of work as
workshops, trainings, advanced training courses, coaching, and individual
consultations.

The analysis of the survey results indicates a significant deficit in the
competencies of teachers in the field of inclusive education of children with
complex developmental disabilities. This problem is caused by both
objective factors (insufficient provision of educational institutions with
methodological materials and technical means) and subjective factors (low
level of emotional and methodological readiness of teachers to work with
such pupils in inclusive education).

In view of this, we believe it is advisable to plan a number of measures
that will contribute to the development of teachers’ inclusive competence
and develop methodological recommendations for working with children
with complex developmental disabilities.
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VY crarti BUCBITJIEHO MpoOieMy TOTOBHOCTI TIEAaroriB 3akiajiB
3arajgbHOl CepeaHhOI OCBITH 3 IHKIIO3MBHUM HAaBYaHHSM JI0 poOOTH 3
JTITbMH 31 CKIIAJIHUMHU HOPYUIEHHSIMU PO3BUTKY. JlOCHIIKEHHS BKIIOYAIIO
TPpU e€Tamu: MIATOTOBYMM, JIarHOCTUYHUN, aHaMITUYHUNA. OCHOBHUM
METOAOM JIOCHIDKeHHsT OyJlo aHKeTyBaHHSA. Y  KOHCTaTyBaJbHOMY
EKCIEPUMEHTI B3sJId ydacTh 30 meaaroriB 3akiiajiB 3arajibHOI CEpeIHbOI
OCBITH 3 IHKJIIO3MBHUM HaBYaHHSAM. Pe3ynbTaTul JOCIIPKEHHS MOKa3aJid, 1110
Maike TIOJIOBUHA OIMWTAaHWX TIEAAroriB  TO3WTHUBHO CTaBISATHCS [0
BIPOBQ/PKCHHSI  IHKJIIO3MUBHOTO  HABUaHHS. DBUIBIIICTE  PECHOHJICHTIB
BBa)XalOTh, 110 1HKJIIO3UBHOMY HABYaHHIO HE MIATalOTh [ITH 31
CKJIQJHUMH TOPYIIEHHIMH PO3BUTKY. IIpo CkiIamgHi MOpPYIIEHHS PO3BUTKY
BITHOCHO TIPaBWJIbHI YSBJICHHS MAarOTh ITOJIOBHHA OMHUTaHUX. JIWIIe 4BepThH
PECIIOHJICHTIB BIJMOBUIM, 10 Yy CKJIaJaHHI I1HAUBIAyaJIbHOI MporpamMu
PO3BUTKY O€pyTh yCl yYaCHHKaMHU KOMAaHJU IICHMXOJOTO-TIEAaroriyHoro
CyHpOBOJAY JIT€H 3 OCOOJMBUMHU OCBITHIMH ToTpebamu. Ilemaroru marTh
YaCTKOBI YSBJICHHS MPO ajanTaiii Ta Mofaudikailii, He 3HAIOTh, SIK BTUIUTH
ix y poOoti. DaxiBIll BKa3zadu YHMHHUKU, SKI TMEPEIIKOKAIOTH SIKICHOMY
BIIPOBAKCHHIO 1HKJIIO3MBHOTO HABYaHHS B 3aKjajl 3arajibHOi CepeaHbOi
OCBITH. BIIbIIICTh OMUTAaHUX BBAXKAIOTH JOIUJIBHOIO IIATOTOBKY IEIaroriB
710 poOOTH B IHKJIFO3MBHUX KJIacax 3a JOMOMOTOI Pi3HUX (OPM HAYKOBO-
METOAMYHOI POOOTH. AHaI3 pe3ylbTaTiB AHKETYBAHHS CBIAYUTH IPO
3HAYHUU JedIUT KOMIETEHTHOCTEW MeJaroriyHux MpaliBHUKIB y cdepi
IHKJIFO3UBHOI OCBITM JITE€Hd 31 CKIQJHUMU [OPYIICHHSIMHU PO3BUTKY.
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[lepcrieKTHBHUM HampPsIMKOM JOCIIKCHHS € po3po0Ka 3ax0/1iB, peari3allis
SKUX CIpUATAME (DOPMYBAHHIO 1HKJIFO3MBHOI KOMIIETEHTHOCTI T1€/IaroriB, Ta
HAMMCAaHHS METOJAMYHUX PEKOMEHJIAIlI BUYUTENISM 1010 POOOTH 3 IITHhMHU 31
CKJIQTHUMU TIOPYIIEHHSIMH PO3BUTKY.

Knrwouoei cnoea: meparoru, 3akiaayd 3arajJbHOI CEpPEaHBOI OCBITH,

IHKJIFO3UBHE HAaBYAHHS, JITH 31 CKIIAJHUMHU MOPYIICHHIMH PO3BUTKY, JITH 3
0COOJINBUMU OCBITHIMH MOTpebamu.
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